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Teaching is an art in which all of us can improve: As teachers; we are responsible

to both students and anthropological content. 'lhen we sacrifice either; we fail as
teachers of anthropolony. ‘e cannot be too subtle or too silly. 'le can become
too subtle when we are insincere or when we overuse anthronological jaraon.

We are too silly when we are "relevant” at any price, even that of sacrificing
truth. There are fads and fashions in academia thich cause a knee-jerk reaction
among some, especially if it promotes popularity, retention -- and numbers in these
days of shrinking enrollments. Good teaching is not only the transmission of
jnformation and knowledge, but also_the planting of a zest for further study and
learning. The use of novel-length fiction, fictionalized case studies and

simulations contribute to a sucessful learning climate and a growing interest in
further study and learning.

Our age has iots of knowledge; put little understanding; lots of means, but 1ittle
meaning; lots of know-how, but 1ittle know-why; and lots of sight, but little

insight: There is a demand for clear thinking, presented in a straightforward way.
Irving Langmuir (Nobel Prize in Chemistry) said, "Any person who can't explain his
work to a fourteen year old is a charlatan." John Camper ("Prioritizing Maximization:

Newman strikes Again") indicts our entire descipline when he says; "It's gratifying
that so many people are becoming aware of; and offended by bad writing and speaking.
Most of us have been tauant that it is our fault; not the writer's; if we can't
understand some unfathomable piece of prose. There is good reason for this.

If the academic, governmental, and corporate elites can make us believe that
i1literate cant is in some way profound but beyond our intellectual reach, they

can keep us respectful and subservient...Whole academic disciplines, including

most of the social sciences, owe their exiitence to thier abiiity to make commonplace
thoughts sound profound."”

Knowladge 1s not intended prinarily to teach us something but to make us something.
Without application, qrowth will be stunted. Discernment adds the necessai'y balance

Student interest may not match either their own needs nor the needs of a democratic
society whose welfare depends in great part on the literate understanding and
capability of its citizens. Ve, as teachers, have the responsibility to lead
studants to master appropriate subject mattér and ways of thinking and perceiving
without misrepresenting or diluting them, yet at the same time arousing appreciation

for them:

How? That is the crucial question: There is no infallitle guide to success.

You must develop your skills as a teacher and learner along the lines which _remain
true to your personality and interests. We cannot "fake" an interest that isn't
there. Enthusiasm and genuine interest is contagious and respected; if it doesn't
overwhelm people. One day I realized that if the material I was using bored me and
turned me off; what was 1t doing to the students? What was it saying about

anthropology? I began to experiment with other material resources. I am still
experimenting (Reading List/Bibliography).
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Fiction can be accurate and historic but not historical. Historic material
"rings true”. It is believable and its setting/context is accurate. Historical
material is accurate and has actually happened in history. Good fiction can be

interesting and believable, an entry-way into a new world. Each student (see
course syllabus) writes a critical evaluation and {nteraction paper an the book

before class discussion, (see Group Functions in Appendix area): This ensures

that they have read and thought about the book. Shared ianorance is no substitute
for shared insights and informed ideas. Through active discussion, there is joint
teacher/student gesponsibility for learning. Both are involved in the teachina

process. Studies show that the more levels and senses of a student we stimulate;

the greater the retention and mastery. !Ye become adults who possess specialized
knowledge interacting with other active adults. Studies show that effective
teachers tand to be student-centered {not student-directed) and facilitators of .
students' learning {not talking heads or experts who transmit spectalized knowledage).
They possess a high level of positive regard for students as 2dult people and
learners (not negative exnectations,; which become self-fulfilling proohecies).

They hold the pervasive conviction that learning is a highly valuable activity.

They are laarners; viewing specialized knowledge as a means to an end; and are able
to use student interescs; attitudes; and experiences in the learning process.

(see Thoughts and Questions to Ponder, #14)

Since we may be exploring a fictional world, my aura of "knowing more about them"

seems to have vanished. We walk through this world together. Being fictional,
there is often no “right answer" but plausible ones that can be proven from all
angles. Mental locks, such as "the right answer", "be practical”, “that's not .

logical", or "follow the rules", can inhibit probing discussion. I find with fiction;
this rarely occurs.

Good fiction is usually written well and is not likely to “"turn off" the reader:
1 wish the same could be said for most professional writing. Given the wide range
of “"painless ethnographies" and fiction (see Reading List/Bibliogranhy), you should
be able to find material to fit many interests. You might &lso coint out the
practical business skills tnat come out of anthropological readina and discussion.

The work of Dr. Robert Shuter of the Center_ for Intercultural Communication at

Marquette University is particularly helpful {see Appendix IV).

I also use the fictionalized case study for discussion, student-teacher interaction,

and the application of values (see Appendixes II and II1). A fictionalized case
is a specific learning situation that is written in short story format and is
designed to recreate a "life-like" problem-solving event for the classroom.

(see Appendix) Michael Botterwech found that the use of the fictionalized case

allows the students to inteqrate the real world with the theoretical, develop skills
in problem-solving and , , siv
forward in both cognitive and affective developmental stages (i.e. Maslow's system).

I believe that his results also apply to-my experiences using novel-lenath fiction,

decision-making, be 2n active not passive lrarner; and move

"painless ethnography", and fictionalized case studies. Simulations seem to also
fit this pattern.



By using a miy of fiction and non-fiction; I find that both my course and I

mode] eclectic and holistic learning. Good instruction usually involves motivation,
organization, ciarification,; and generalization. (see Appendix V). %e must

organize but avold the extremes of rigidity. If we don't know wherc we are qoing,
how can we guide others? Careful organization also needs clarification: Ve should

try to use frequent concrete examples of today from our own culture. e need to
shake our ‘mage of bones, stones, and loin cloths, without any practicality.

Where do we draw the li:ies among Anthropoloagy, Socioloqgy and Psychology? -

A thorough knowledge of any subject matter depends upon a firm grasp of its details:
Ye shouldn't emphasize analysis at the expense of synthesis. Me must emphasize the

{+.e. be eclectic and holistic). Details are necessary but not sufficient. We must
also provide perspective. Generalizations without specific content/illustrations _
are void of meaning. Specifics without generalizations are meaningless. ‘e should
exhibit and develop in our students a hunger and zest to lexrn, a curiosity, and a
sense of wonder and awe: _Great teachess not only motivate their students,

organize their courses; clarify their material, and provide illuminating
generalizations and specifics; they also project a view of excellence. I bLelieve
that the hallmark of quality instruction is not the applause of students, though
student numbers and retention help, tut rather their informed and abiding commitment

to recognize, respect; and produce quality.

connections within ahthropb]ogg and between anthropology and other areas of inquiry

I try to view my stuzents holistically; that is as a whole made up of three levels:

(1) cognitive, reasoning, "Head", to think; (2) affective, emotions and attitudes,
"hHeart", to be; and (3) sensory-motor; "qut"; to do. Good instruction should

not only be cognitively targeted but targeted to the whole person. I try to gain
rapport with my classes == o be personal and personable at the same time. I

believe that a classroom should be a mixture of joy, play, wonder, seriousness and
humor. Humor is when we laugh and then think. Mature people can laugh at themselves:

Use yourself as an example of both sucrtess und failure. We become real people.

There is at least one dangér in this as Sidney Hook (Education for Modern Man) so
aptly points out, "...must be friendly without becoming a friend, although he may
pave the way for later friendship, for friendship is a mark of preference, and_
expresses itself in indulgence, favor,; and distinctions that unconsciously find
an invidious form..:A teacher who becomes 'Just one of the boys'; who courts
popularity,; who builds up personal loyalty in exchange for indulgent treatment,

has missed his vocation. He should leave the classroom for professional politics.”

We all need to appreciate our subject matter as a means to an end (e.n. see Appendix N

"Needs Assessment of Cross-Cultural Humar Resource Training for Managers and Sales
Personnel") and an end in itself - something of intrinsic worth to be enjoyed on

its own account:

Above all; to be effective, we need to be clear about our purposes and goals..

We need to help our students to learn to think, to ask good questions, to analyze
data, and to formulate good answers. UWe must help students understand themselves

as individuals, which can only be done if we understand ourselves. e must help

them understand the culture and society they belong to. We must help them understand
the physical=biotic environment as well as the socio-cultural environment -- not to

be reductionistic. We mus. Yelp students learn to enjoy the thinkina and learning
process. To do so, we must ourselves recapture the zest for continual learning
and wondering: We must help students learn to make wise decisions, implement those
decisions (issues of self-image, self-worth, will, intentionality, power); and
evaluate the decision and its outcome(s). We must help them acquire marketable
skills with which to earn a living, but this is not the most important goal.

To make it primary defezts ecucation:
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Learning is not the mere accumulation of data but the qrowth and development of the
1earner who becomes more como]ex We must he]n create an arena for both know]edgé

To” Know when we don't know and then to do something about it: Thg ngrridingfﬁ
question of education (Does it contribute to me becoming more knowledaeable and

wiser?) is shot through with uncertainty 1f you want to carry it beyond the mere

question of job opportunity. What subject matter do I exposr to my students?

How do I connect this subject matter to their real cuiture? UWhat should my course

do for my students besides exnosure to subject matter (see Anpendix VI)?

This is not easv; but necessary. I have found that usina fiction that is meaningful

to me and which I enjoy has been a creative way to achieve my goals in teaching

Anthropology.



APPENDIXES 1 - VI
I1. The Fictionatized Case
1I1. Group Functions

V. Needs Assessment of Cross-Cultural Human Resource Training
For Managers and Sales Persontiel

V. Some Characteristics of Good Instruction

V1. Soiie Course Outcome Goals

Coursé Syllabi
(1) < ltiral Anthropology (Anth 110)
(2) General Archaeology (Anth 120)
(3) Peoples and Cultures of the World (Anth 130)
Reading List/Bibliography
"painless Ethnography"
Fictionalized Case Studies

Business and Anthropology

Q i?
T

W



APPENDIX I

10.

11.

12.

Thoughts and Questions to Ponder

Was the past a time of scant knowledge but much understanding? Did
this give our lives hope; direction; meaning; order, purpose; satis-—
faction,; and fulfillment? 1Is our present situation of a lot of
élear éeftéih knowledge of almost everytnlng about everything; .-ut

with little understanding of what it's all about?
Are we so busy with "how" that we have largely ignored "why'?

is Dietrich Bonhoffer rlght when he says, "Man is agaln Lherﬁ back
on himsetf: He has maraged to deal with everything only not with
himself. He can insure agalnst everythlng, only not against man.
In the last resort, it all turns on man.''? If your answer is yes,
our task as anthropoligists to understand man and to communicate
that understanding is even more critical.

"Who hasitlme toiread all thefbor;ng crap you wrlte and tlsten,to
all the boring things you say?" (God Bless You ; Mr. Rosewateér)

Dbeé Cébrge OrQEIl de%cribé our éhéﬁeré éhd lettﬁréé7 "Thé gréat

tween ones real,and one,s dnclared aims; one turns as it were in-
stinctively to long words and exhausted idioms; like a cuttlefish
squirting out ink."

Does 5§§y Céﬁﬁ'khéﬁ us? '"Wear a frown and you'll get credit for

thinking.'

In the dIscussxon about teachxng anthropoiogy is Dietrich Bonhoffer

descrlblng us when he saye "The aimost frantic propogation of modern

methods betrays the dwindling of the content:'?

Have we failed to answer the basic questions of why? Wéwaq descriptive
analysis well - who, what, where, how, Do we confuse "why" with "how'?

IE!volu..lon,rCreati’cj'n’)'7 Are falth and reason two dlmensions of the same
reallty'7 Do they supplement each other'7 (Falth° The capZC1ty to ma ke

(Reason° U51ng the mlnd to answer the guestions the m1nd can ask
analyze, and formulate) (Bl;ndfFalth' The capacity to believe when
there is no evidence for belief.)

Do we fail to help students choose their value system? Do we explain
what our's is and how we got it?

Is today's emphasis on rights but not responsibilities?
y p g

Which (if any) of the following mental locks sometimes prevent you from
getting and using ideas: (1) the right answer; (2) that's not logicalj;
(3) be practical; (4) follow the rules; (5) avoid ambiguity; (6) to err

is wrong; (7) play is frivolous; (8) that's not my area; (9) don't be

foolish; and (10) i m not creative?



(1)

' hat is my world view,; ideology or rellglon?

14; How many of the quatities of a good ceacher or an average teacher do I

exhibit (from "The Balancing Act" by €Carol Schneider, Feorge Klemp Jr.

and Susan Kastendick (University of Chicago)) It dealt with the

competenc1es of effectrve teachers and mentors. HIghlv eifective teachers
(percerved) were. (1) student contered: not student directed, the

bz larcing act 1is one of balancrng stvdent—centeredness with a firm
dlrettlveneSS' far111tators of student s learnlng - not experts

for students as persons and learners (perhaps a self fu1f1111ng
prophecy) (the expression of nejative expectations was the single dodin-
ant theme in interviews with average teachers); (2) the pervasive
conviction that learning is, in and of itself, a highly valuable
activicy: a goal worthy of everyone's pursuit. We need to present
ourselves as learners and view Specialized knowlcdge as a means/
resource for enhancing our goals of learning rather than the goal for
ﬁhith 1éarning ié éndﬁtéd (aVéragé téaCh”’s néver aéscribei tﬁénsé1Vés

particular frames of reference affected the1r participation in the

learnlng process and took great care to find ozt where their students

were coming from, promote aduits - adults interact where the student's

difference with teachers was one of hav1ng less subJect matt - knowledge

(seen as fuil aduits who are held accountable for their choices
wheneve* conflicts arose between e‘ternal concerns. and the demands of

own performance standards to dispose of a r‘onfllct) (&) Effectlve
teaqhers took a hlghlyrd;rectlve role in therfac;]itatlon of the1r
student's learning; (5) Effectivc teachers placed enormous emphasis

on making use of their students' interests, attitudes, and experiences
at all phases of the learning process. They identified a fable in
higher education: A key elenierit in tééthihg is the ability to model for
the students what it means to be committed to the pursuit of au
intellectual discipline. Yet what effective faculty were doing was
not displaying their own intellectual liver but seeing how the re-
sources of a subject matter; or even the resource of disciplined
inqulry and analysls could enlarge the students own sphere of com:
comes a studert who can do something or know somethlng that he/sh_
couldn't do or wasn't aware of before.

Q
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APPENDIX II

Michael Bottcrweck (from a papér ziven at the 1981 meeting of the Association
for the Improvement of Community College Teaching - 2552 Fletcher Parkuay,

El Cajon, CA 92020)

THE FEICTIONALIZED ZASE

SERTRITION

A SPECIVIC LEARNth SLlUATIOV THAT IS WRITTEN IN SHORT STORY FORMAT
AND IS DESIGVTD TO RECREATE A "LIFE- LIKE" PROBLEM~SOLVING EVENT FOR THE

CLASSROOM.

ELEMENTS OF A GOOD CASE

1. MUST BE BELIEVABLE
2. MUST NOT BE TOO SHORT OR TOO LONG IN LENGTH

3. MUST BE CONTROVERSIAL ENOUGH 70 SPARK INTEREST

o~
.

MUST BE BALANCED SO AS NOT TO BIAS THE STUDENT'S DECISION

MUST LEGITIMATELY ALLOW FOR MORE THAN ONE DEFENSIBLE DECISION

Ll

6. MUST BE WELL PLANNED AND INTEGRATED WITE THEORETICAL KNOWLEDGE

OPERATIUNALIZING THE FICTIONALIZED CASE IN THE CLASSROOM

STEP 1 LECTURE AND DISCUSSION OF THE THEORETICAL MATERIAL
(ONE OR TWO PERIODS)

STEP II  STUDENT DISCUSSION OF THE CASE IN SMALL GROUPS

_STEP III CASE ANALYSIS IN THE CLASS (INTEGRATION OF STUDENT AND

INSTRUCTOR VIEWS)

ADVANTAGES NF THE FICTIONALIZED CASE

1. ALLOWS THE STUDENT TO INTEGRATE THE REAL WORLD WITH THE THEORETICAL
2. DEVELOPS BETTER CECISION-MAKING SKILLS

3. SHIFTS THE RESPONSIBILITY OF LEARNING FROM THE INSTRUCTOR TO THE
STUDEN:

4. ALLOWS STUDENT THE OPPORTUNITY TO PARTICIPATE IN THE TEACHING PROCESS

5. DEVELOPS A SENSE OF "WHOLENESS' IN THE EDUCATIONAL PROCESS
(INTERDISCIPLINARY)

10
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6. TEACHES PROBLEM-SOLVING SKILLS
7. ACTIVE AS OPPOSED TO PASSIVE STYLE OF LEARNING
8. ALLOWS STUDENTS AT DIFFERENT STAGES OF THEIR EDUCATIONAL DEVELOPMENT
TO I.EARN AND QROW TOGETHER (INDEPENDENT "GROUP" LEARNING)
9. PROMOTES AN OPPORTUNITY FOR STUDENTS TO ESTABLISH SOCTAL AND
ACADEMIC RELATIONSHIPS WITH EACH OTHRR (RETENTION!!!! "' 1
10. BRTNGS THE INSTRUCTOR AND, STUDENT CLOSER TOGETHER
11. ENCOURAGES MATURATION
12. ENJOYABLE

DEVELOPY INTAL STAGES (COGNITIVE AND AIFECTIVE) ‘\

COMMITMENT
ESTEEM RELATIVISM
AFFILIATION MULTIPLICITY

SAFETY DUALISM

(AFFECTIVE)
(IATLINDOD)

Issues: Exercises in Political and Social Decision Making

A Test of Faith

Gregory Publishing Co.; 806 North Maple, Itasca, IL 60143 (312/773-3328)
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APPENDIX III

Group Functions

lt) :

CONTEXNT OR
TASK FUNCTIONS

Member behavior that belps in
doing rhe job in a.group.

1. INITIATING: proposing tasks or
goals; defining a problem;
Sugpgesting a procedure.

2. INFORMING: requesting and offering
facts; seeking and/or giving
opinions providing information

pertinent to task.

3., CLARIFYING: incerpreting ideas or

suggeqt10n5° defining terms;

suggesting alternatives; clearing

up conf USIOH.

4, SUMMARIZING: pulling together
related ideas; restating sugneqtlons
offerlng a dec1slon or conclusion
for group to consider.

5. CONSENSUS TRAINING: sendiig up
"trial balloons'" to see if group
is nearing a conclusion; checking
with others to see how much agree-

-ment has been reached.

6.. FOCUSI\G helplng to relate the

goal of the groug.

PROCESS OR MALNTENANCE FUNCTIONS

Helps to build and maintain the group.

1. ENCOURAGING: be eing friendly,; warm &
responsive to others and their
contributions; giving others an

opportunity to speak:

2. EXPRESSING GROUP FEELINGS: sensing

fooling, mood, rPlationshlp within
the group; sharlng one's oun
feellngs with others as to what is
happening.

BARMONIZING: attempting to recorcile
dlsagreements, reducing tension
through "pouring oil oni trcubled
waters'"; helping people to explore
their differences.

4. COMPROMISING: when _own ideas or
status are involved in a conflict,
offering to compromise one's own
position; admitting error,
dlqc1p11n1ng oneself to maintain
group cohesion.

5. GATE-KEEPING: attempting to keep
communlcatlon channels open; facili-

tating the part1c1pation of others:

6. SETTING STANDARDS summarJZIng and

expres51ng standards by which group
is to work and/or testing group
behavior against such standards:

7. CONCERN: raising questions related
to the piurpose and framework of the
ethics ard ideology related to the
group's life.



APPRENDIX IV |
I

NEEDS ASSESSMENT OF CKOSS=CULTURAL HUMAN RESOURCE TRALING

FOR MANAGERS AND SALES FERSONNEL*

Provides Training - 23:3% Needs Additional Training - 53%
Additional
Provides Training
Training Needed

25% 50% CULTURAL AWARENESS

5.3% 37.5% Increasing the managers' awareness of their own cultiral
attltudes values; customs.

9.3% 43% Contrasting Jhe,managefS' values and customs with those of

- , éhbthér{culture; .

18.8% 42% Increasing miinager's awareness of cultural demographics,
(i.e.; Polltlcs, geography, climate; and other aspects

o o of the TOuntry)

6.37% 287 Exploring how managers deal effectively with culture shock
and ps;*hologlcal Stress.

Zéz 46.87% BUSINESS SKTELS USED BY MANACLRS lhmgiﬂERACULTUPES

l

6.37% 31.2% How to estabiish friendships.

15:6% 31.8% When and where to give business gifts.

9.3% 40% Giving and getting respect.

21:97% 28.9% How to comnunicate effectively with superiors and subordinates:

25% 28.3% Understanding the chain of command.

18.8% 31.2% How to persuade others in the corporation.

9.3% 31.27% Effective manageriaxz styles in the host culture.

6.3% 34% Effective nonverbal behavior with others in the corporation:

6.3% 31.2% - What messages are communicared through dress?

1%.5% 31.2% When and where do you discuss business?

21% 37.5% SOCIAL SKILLS USED BY MANAGERS IN OTHER CULTURES

18.7% 6.3% Prope} verbal and nonverbal behavior of men.

12.5% 17.8% -  Proper verbal and nonverbal behavior of women.

0 3.1% How to arrange one's house and possessions.

0o __ 15.6% How to host a party. :

6.3% 12.5% What messages are communicated through dress.

0 9.3% Proper behavior of children.

o _ 12 5% How to establish friendships and acquaIntances.

3.1% 15.6% When and where do you socialize with people?

o _ 12 §Z What are the expectations of frlendsh:l:ps9

6.3%2 23.3% Responsibilities of spouse in the host cutture:

12.5% 25% Language training.

*Percentage of 60 respondents who have either provided and/or report more training

needed. Respondents consist of 60 multinational corporations:

For more information contact: Dr. Robert Shuter
Center for Intercu]tuaﬁﬂ Communicatlon
Marquette University
Milwaukee; WI_ 53233
(414) 771-9138 ' o
13
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APPENDIX V

Some Characteristics of Good Instruction

Organization: Alfred North Whitehead (The Aims of Education and Other Essays
says, '"a certaln ruthless definition and definitivencss is esscntial in
education.’" We must organize but shouldn't have rigidity or rambling

(two extremes to av011) There Io ennugh streams of notes and material

for today and strcams of consciousness in educat1on pretend1ng to be

instruction. Yet if we don't know where we are going, how can we g ide
others? <

Clar1f1cat1on. Carefu1 organlzatlon also needs clar1f1cat10n. hc should

(1 e.; newspapers, newsmagaz1nes, TV spec1als/N1n1 series of merit) .
We nced to shake our image of bones, stones, arnd loin cloths.

Generalization: A thorough knowledge of ‘any subject matter depends upon
a firm grasp of its details. We must not emphasize analysis at the

expense of synthesis. To master an area,; we need an awareness of its
connections to related areas of inquiry (i.e.; be eclectic and holistic
Petails are necessary but not suffitient. We must also provide perspect1véi

that IS, the view of spec1f1c information within a broad framework.

We must not lose students 1n m1nut1ae (cons1der take—home or 1n~class

‘Generallzatlons without spec1f1c Illustrat1ons/examples are void of

mearning., Specifics without generalizations are meaningless.

Motivation: We should exhibit and develop in our students a hunger and
Great teachers

zest to learn, a curiosity, and a sense of wonder and awe:

-not only motivate their students, organize their courses, clarify

their material, and prov1de 1llum1nat1ng generallzatlons andisgeglfxcs, they
also prOject a view of excellence. The hallmark of quallty Instructxon

' help, bt rather,the1r 1nformed and ab1d1ng commitment to recognize
and respect quality.

-y
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APPENDIX VI : L
o |5
teome Coal.

1. Helping to develop holistic, eclectic people in the cognitive
(to think), affective (to .be), and Seiisori-motor domain (to do)
("Head,; Heart, Gut").

and to bring the choice they make the Judgments formed by the full
range, aepth, and breadth of human history and experienc: (the long
v1ew) To not be trapped inside the sterility of only knowing modernity
and peer pressure:

4, Develop a knowledge base of the blolog1cal and physical conditions of
life (physical-Biotic environment);

up to today.

6. Help to develop an attitiude combining elements of honor, duty, and
shame (e.g., capacity to blush, to be awestruck, to veneratec)
not grinding mortification. What the Greeks called Aidos.

7. Help to develop temperance; gentleness,; prudence; and discretion.
This is involved with soundness of mind; self-control, and whole-
mindedness - the opposite of hysteria and mania: The Greeks call

this Sophrosyne:

8. Help to deveiop goodness,; virtue; excellence - the soundness of quality

and objective values (Greek Arete).

Golden Mean) ThIS is apollonarlan 11V1ng (sobrlety, moderatlon,
the middle way, restraint, temperance) not Dionysiar or full of hubris

(excess, violence, 1ndulgence’ licentiousness).

10. Help to develop skills in the process of aquiring an 1dent1ty
(self—worth, 51gn1f1cance, power - to be, self assertlon’ self—

making, conflict and conflict resclution (caring and con ronrlng\
11. ﬁeip to aeveibp skiiié ih cammunicatibh and aijidgue (EQUTi hearing;
12. Help to develop a knowledge base in one or more areds of anthropology
and apply this to problem solving.

[ Y
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Keading List
"Painless Ethnography:

J. C. Messenger; INIS BEAG
E., Friedl; VASILIKA
J, O0'Toole; WATTS AND WOODSTOCK

Flliott Arnold; BLOOD BROTHERS

Adolph G. Bandelier; THE DELIGHT MAKERS

Hal Borland; WHEN LEGENDS DIE

Dee Brown; PAWNIE, BLACKFOOT, AND CHEYENNE; CREEK MARY'S ﬁiééb; BURY

MY HEART AT WOUNDED KNEE
James Fenimore Cooper; LAST OF THE MOHICANS
John Craig; ZACH
Frank H. Zushing; ZUNI BREADSTUFF
Walter Dyk; OLD MEXICAN: SON OF OLD MAN HAT
Clellan S. Ford; SMOKE FROM THEIR FIRES

FIGHTING CHEYENNES

Theodora Kroeber; ISHI IN TWO WORLDS

John Lame Deer; LAME DEER: SEEKER OF VISIONS
Oliver LaFarge; LAUGHING BOY

Alan Holmberg; NOMADS OF THE LONG BOW: THE SIRIONO OF EASTERN BOLIVIA
@scar Lewis; THE CHILDREN OF SANCHEZ; FIVE FAMILIES; LAVIDA

Thomas Henry Tibbler; BUEGKSKIN AND BLANKET DAYS
Bernal Diays; THE CONQUEST OF NEW SPAIN

William E. Woodward; THE WAY OUR PEOPLE LIVED ]

~

Vietor W. Von Hagen; THE AZTEC: MAN AND TRIBE; WORLD OF THE MAYA; REALM
OF THE INCAS; THE DESERT KINGDOMS OF PERU

Ignacio Bernal; MEXICO BEFORE CORTEZ

Elliot Liebow; TALLY'S CORNER

Margaret Mead; PEOPLE AND PLACES; AND KEEP YOUR POWDER DRY

William M. Kephart; EXTRAORDINARY GROUPS

Bric R. Wolf; EUROPE AND THE PEOPLE WITHOUT HISTORY; SONS OF THE SHAKING
EARTH -

E. Lincoln Keiser; THE VICE LORDS: WARRIORS OF THE STREETS

Susan Hall; GENTLEMAN OF LEISURE

AMERICA
Morman A; Chance; CHINA'S URBAN VILLAGERS
C. Spindler; BURGBACH
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W. Madscn; THE MEXICAN-AMERTICANS OF SOUTH TEXAS

KRISPNA MOVEMEN
Wiiiiam Partridge: THE HIPPIE GHETTO
William W. Pilcher; THE PORTLAND LONGSHOREMEN
Frederick €. Gamst; THE HOGHEAD
Hazel W. Hertyberg; THE GREAT TREE AND THE LONGHOUSE
Alice Marriott; KIOWA YEARS; THE TEN GRANDMOTHERS; MARIA: THE POTTER OF
SAN ILDEFONSO; AMERICAN INDIAN MYTHOLOGY

Jéiﬁé aé Aﬁgﬁléi iNDIAN TAEE

Otivia Viahor; AFRICAN BEGINNINGS; NEW WORLD BEGINNINGS; FAR EASTERN
BEGINNINGS

N. Scott Momaday; THE WAY TO RAINY MOUNTAIN

Robert Coles; THE ZUNIS

Harold Courlander, THE FOURTH WORLD OF THE HOPI

Féirféx DbWﬁey; INDIAN FIGHTING ARMY

Gene Wettfish; THE LOST UNIVERSE

J.W. Schultz; MY LIFE-AS AN INDIAN

Charies L: McNichols; CRXAZY WEATHER

Herman Melville; TYPEE; OMOO '

John G. Neihardt; THE SACRED PIPE; BLACK ELK SPEAKS; WHEN THE TREE FLOWERED

Gladys Reichard; DEZBA; WOMAN OF THE DESERT; SPIDER WOMAN

Hans Reusch; TOP OF THE WORLD

Robert Ruark; SOMETHING OF VALUE

Mari Sanday; CRAZY HORSE; CHEYENNE AUTUMN
Leo W. Siﬁitﬁdﬁé; SUN CHIEF

Stéﬁléy Véétél; SITTING BULL; WARPATH :

Frank Waters; THE MAN WHO KILLED THE DEER; ROOK OF THE HOPI; MASKED GODS
Alex Haley; ROOTS

Margaret Mead; BLACKBERRY WINTER

Hortense Powdermaker; STRANGER AND FRIEND
WiliiamS' ON THE STREET WHERE I LIVED: A BLACK ANTHROPOLOGIST EXAMINES LIFE-

STYLES AND ETHOS IN AN URBAN AFRO-AMERICAN NEILHBORHOOD
Applebaum; ROYAL BLUE: THE CULTURE OF CONSTRUCTION WORKERS
H. I, Safa; THE URBAN POOR OF PUERTO RIEO
J. Boissevain; A VILLAGE IN MALTA 17




Peggy Golde; WOMEN IN THE FIELD: ANTHROPOLOGICAL EXPERIENCES

Elizabeth Bowen (Laura Bohannan); RETURN TO LAUGHTER

Kith Beebe Hill; HANTA YO

Pearl Buck; THE GOOD EARTH; A HOUSE DIVIDED; SONS

John Steinbeck; THE MOON IS DOWN \

Herman Hesse; SIDDHARTHA

Kamala Narkandaya, NECTAR IN A SIEVE

Peter Buck; VIKINGS OF THE PACIFIC

Peter Matthiessen; UNDER THE MOUNTAIN WALL

Robert Gardner; GARDEN OF WAR

Cotin M. Turnbull; THE LONELY AFRICAN; THE FOREST PEOPLE; THE NMOUNTALN
PEOPLE; TIBET (with Thubten Jigme Norbu)

Pa Chin; FAMILY

Camara Laye; THE DARK CHILD

Richardo Porpas; JUAN: THE CHAMULA

E.C. Parsons, AMERICAN INDIAN LIFE

James Spradley; YOU OWE YOURSELF A DRUNK: AN ETHNOGRAPHY OF URBAN NOMADS

J. Spradley and D. McCurdy; THE CULTURAL EXPERIENCE: ETHNOGRAPHY IN COMPLEX

SOCIETY
J. Spradley and Mann; THE COCKTAIL WAITRESS: WOMAN'S WORK IN A HkN;S WORLD
G. Bibby; FOUR THOUSAND YEARS AGO

Loren Eiseley, THE IWMENSE JOURNEY‘ THE FIRMAMENT OF TIME; THE MIND AS NATURE;
THE UNEXPEFTED UNTVEan,VTdF INVISIBLE PYRAMID; THE NIGHT

COUNTRY; NOTES OF AN ALCHEMIST

Fictionalized Case Studies
Michael Botterweek; A TEST OF FAITH; ISSUES: EXERCISES IN POLITICAL AND SOCIAL
DECISION MAKING ‘

Business and Anthropology
Vern Terpstra; THE CULTURAL ENVIRONMENT OF INTERNATIONAL BUSINESS

o

If particuiar ethnographic content of a specific time and place isn t necessary;
good discussion can be generated from fictional worlds. The principles of ¢
cultural analysis and cross-cultural comparisons can be taught from fiction.

The following authors are ﬁéééiﬁié choices Nﬁiéh may Néll entice students to
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Historicatl Fiction: L. Sprague DeCamp; John Masters; C. Northcote Parkinson;
C.S. Forester; Duncan MacNeil; Patrick O'Brian; Alexander Solzhenitsyn;
Dudley Pope,7Warren Tute, Zoe Oldenbourg, Len Deighton; Cecelia Holland;
Thomas_ Costain; Harold Lamb; Robert Graves, Mika Waltari; Graham Shelby;
Kenneth Roberts; F. Van Wyck Mason; Sigrid Unset (The Axe; The Snake Pit;

In the Wilderness; The Sgngﬁuenger) Noel Gerson, Frans Bengtsson (The Long

Shigs), Wikos Kazantzakis; James Clavell Lother-Gunter BuckhEIm, james - .
Michner; John Hersey; Nicholas Monsirrat (Ihegcruelgsea), ATML HJnghan, Robert ‘\*

H. Fowler; Rudyard Kipling; Robert Elegant; Gary Jennings; Daniel Peters, E,l},,
YéShlkawa, Damlon Huntcr, Alfred Duggin, Alexander Kent Chlnua Achebe Mzsterxes.

(NavaJo and Pueblo Peoples)

Westerns: Chad Oliver; Louis L'Amour; Thomas Berger; Don Coldsmith; Will Henry;
Luke Short; Wade Everert; L.P. Holmes; Elmer Kelton; Clay Fisher; Stewart Edward
White; Will Cook; J mes Warner Bellah.

Stewart; Terry Brooks; Neal Barrett; Brian Daley; Piers Anthony; J.R. R. Tolkien;

Fantasy: Sterling E: tanier; €.J: Cherryh; Elizabeth Boyer; Andre Norton; Mary

C.S. Lew's; T-.E. Whltc, Arthur Eandls, Jonathan Swift; #lexander Lloyd; Katherine

Kﬁirz, Richard Purtill, Randall Garrett: Thomas Burnett Swann; Manley Wrde
Wellman.

Science Fiction: L. Neil amith Fred Saberhagen, Paul Anderson; Phiirp Jose
Farmer; John Brunner; Isaac Asimov; Robert Heinlein; Clifford Simak; Hal €lement;
Gordon Dickson; Murray Leister; Keith Laumer; Harvey Harrison, Ray Bradbury, A
Bertram Chandler; Philip K. Dick; Michaei Moorcock; Andre Norton; Fred Saberhagen;
A.E. Van Vogt; James White; Fritz Leiber; Anme McCaffrey, H. Beam Piper, Edmund
Hamilton; Damon Knight; Cordwainier Smith; Stailey Weinbaum; Larry Niven; Jerry
Pournelle; Frank Herbert; PRoger Zelazny, Christopher Stasheff; Jack Vance; J;ck
Williamson; Robert Silverberg,,James,BlISh' Marrion Zimiier Bradley; Arthu:r C.

Clark; Ursula LeGuin; John Maddox Roberts.
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